

















































































































































































































































⾲᝟᝟ሗඃඛᆺ 0(0) 9(50) 4(22)
≧ἣ᝟ሗඃඛᆺ 18(100) 9(50) 14(78)
⾲᝟᝟ሗඃඛᆺ 0(0) 6(46) 5(38)
≧ἣ᝟ሗඃඛᆺ 13(100) 7(54) 8(62)
⾲᝟᝟ሗඃඛᆺ 0(0) 4(44) 3(33)








䝍䞊䝀䝑䝖ඣ䠄㈚୚ඣ䠅 14(78) 13(100) 8(89)
㠀䝍䞊䝀䝑䝖ඣ䠄⿕㈚୚ඣ䠅 11(61) 5(39) 3(33)
䠄䚷䠅ෆ䛿䠂
䜽䝷䝇䝍㻝㻔㼚㻩㻝㻢㻕㻌 䜽䝷䝇䝍㻞㻔㼚㻩㻝㻟㻕㻌 䜽䝷䝇䝍㻟㻔㼚㻩㻥㻕
䝍䞊䝀䝑䝖ඣ䠄⿕ᐖඣ䠅 8(50) 4(39) 3(㻟㻟)
㠀䝍䞊䝀䝑䝖ඣ䠄ຍᐖඣ䠅 16(100) 13(100) 9(㻝㻜㻜)
䠄䚷䠅ෆ䛿䠂
䜽䝷䝇䝍㻝㻔㼚㻩㻝㻤㻕 䜽䝷䝇䝍㻞㻔㼚㻩㻝㻟㻕 䜽䝷䝇䝍㻟㻔㼚㻩㻥㻕
䝍䞊䝀䝑䝖ඣ䠄ᨷᧁඣ䠅 18(100) 11(85) 8(89)





Table 2  クラスタ別にみた介入対象者（向社会性課題）
Table 3  クラスタ別にみた介入対象者（対人葛藤課題）























































௓ධ䜹䝔䝂䝸䞊 ᅇ⟅౛ 䜽䝷䝇䝍㻝㻔㼚㻩㻝㻤㻕 䜽䝷䝇䝍㻞㻔㼚㻩㻝㻟㻕 䜽䝷䝇䝍㻟㻔㼚㻩㻥㻕
䛂㈚䛧䛶䛒䛢䛯䜣䛰䛽䚹䛃 㻥㻔㻡㻜㻕 㻥㻔㻢㻥㻕 㻣㻔㻣㻤㻕
䛂䜔䛥䛧䛔䛽䚹䛃䛂䛛䛳䛣䛔䛔䛽䚹䛃 㻞㻔㻝㻝㻕 㻡㻔㻟㻥㻕 㻝㻔㻝㻝㻕
䐟⾜Ⅽ䜢㄃䜑䜛
䐠≉ᛶ䜢㄃䜑䜛
䐡䛚♩䜢ゝ䛖 䛂䛒䜚䛜䛸䛖䚹䛃 㻢㻔㻟㻟㻕 㻞㻔㻝㻡㻕 㻟㻔㻟㻟㻕
䛂䜎䛒䛟䜣䛜ඛ䛻౑䛳䛶䛔䛯䛛䜙䠈
㈚䛧䛶䛒䛢䛯䛟䛺䛛䛳䛯䜘䛽䚹䛃 㻟㻔㻝㻣㻕 㻠㻔㻟㻝㻕 㻟㻔㻟㻟㻕
௚䛾㐟䜃䛻ㄏ䛖ゝⴥ䛛䛡䜢䛩䜛 㻞㻔㻝㻝㻕 㻝㻔㻤㻕 㻜㻔㻜㻕
䛂䜒䛖ᑡ䛧ඃ䛧䛔㢦䛷Ώ䛫䛯䜙䜘





䐥䛒䛳䛟䜣䛾Ẽᣢ䛱䜢ఏ䛘䜛 䛂䜎䛒䛟䜣䛾䛚䛛䛢䛷䠈䛒䛳䛟䜣䠈䛖䜜䛧䛭䛖䛰䜘䚹䛃 㻜㻔㻜㻕 㻜㻔㻜㻕 㻝㻔㻝㻝㻕
䛂㈚䛧䛶䛟䜜䛶䜘䛛䛳䛯䛽䚹䛃 㻝㻔㻢㻕 㻟㻔㻞㻟㻕 㻞㻔㻞㻞㻕
䛂㈚䛧䛶ḧ䛧䛔䛸䛝䛻䛿ఱ䛶ゝ䛖䛾
䛛䛺䠛䛃 㻟㻔㻝㻣㻕 㻜㻔㻜㻕 㻝㻔㻝㻝㻕
䛂䜎䛒䛟䜣䛻䛒䜚䛜䛸䛖ゝ䛚䛖䛽䚹䛃 㻠㻔㻞㻞㻕 㻠㻔㻟㻝㻕 㻝㻔㻝㻝㻕











௓ධ䜹䝔䝂䝸䞊 ᅇ⟅౛ 䜽䝷䝇䝍㻝㻔㼚㻩㻝㻢䠅 䜽䝷䝇䝍㻞㻔㼚㻩㻝㻟㻕 䜽䝷䝇䝍㻟㻔㼚㻩㻥㻕
䛂ྲྀ䜚ୖ䛢䜙䜜䛶㎞䛟䛺䛛䛳䛯䛾䠛䛃 㻡㻔㻟㻝㻕 㻠㻔㻟㻝㻕 㻝㻔㻝㻝㻕
䛸䜒䛟䜣䛻ヰ䜢⪺䛟 㻞㻔㻝㻟㻕 㻜㻔㻜㻕 㻜㻔㻜㻕
௚䛾䛣䛸䛧䛶㐟䜌䛖䠈䛸㐟䜃䜢ᥦ౪
䛩䜛 㻜㻔㻜㻕 㻜㻔㻜㻕 㻝㻔㻝㻝㻕
ぢᏲ䜛 㻝㻔㻢㻕 㻜㻔㻜㻕 㻜㻔㻜㻕






䐤Ẽᣢ䛱䜢ゝⴥ䛷ఏ䛘䜛䜘䛖ಁ䛩 䛂䛸䜒䛟䜣䛿᎘䛰䛳䛯䜙᎘䛳䛶ゝ䛳䛶䛔䛔䜣䛰䜘䚹䛃 㻝㻔㻢㻕 㻜㻔㻜㻕 㻜㻔㻜㻕
䐟ຍᐖ஦ᐇ㻛⌮⏤䛾☜ㄆ 䛹䛖䛧䛶ఱ䜒ゝ䜟䛪䛻䛚䜒䛱䜓䜢ྲྀ䛳䛯䛾䛛⪺䛟 㻟㻔㻝㻥㻕 㻠㻔㻟㻝㻕 㻟㻔㻟㻟㻕
䐠䛧䛶䛿䛔䛡䛺䛔䛸ఏ䛘䜛 䛂ே䛾≀䜢ྲྀ䛳䛶䛿䛔䛡䛺䛔䛃䛣䛸䜢䛝䛱䜣䛸ᩍ䛘䜛 㻠㻔㻞㻡㻕 㻢㻔㻠㻢㻕 㻝㻔㻝㻝㻕
䛂㈚䛧䛶䛳䛶ゝ䛚䛖䛽䚹䛃 㻟㻔㻝㻥㻕 㻥㻔㻢㻥㻕 㻟㻔㻟㻟㻕
䛂౑䛳䛶䛔䛯䛚䜒䛱䜓䜢ྲྀ䜙䜜䛯䜙䠈
䛹䜣䛺Ẽᣢ䛱䛻䛺䜛䠛䛃 㻞㻔㻝㻟㻕 㻝㻔㻤㻕 㻟㻔㻟㻟㻕
䛂䛒䜚䛜䛸䛖䛃䛸ఏ䛘䜛䜘䛖䛻ಁ䛩 㻝㻔㻢㻕 㻜㻔㻜㻕 㻝㻔㻝㻝㻕
୍⥴䛻㐟䜀䛫䜛 㻝㻔㻢㻕 㻜㻔㻜㻕 㻜㻔㻜㻕
ヰ䛧ྜ䛖 㻝㻔㻢㻕 㻜㻔㻜㻕 㻜㻔㻜㻕
䛚䜒䛱䜓䜢㻝ᅇ䛸䜒䛟䜣䛻㏉䛩䜘䛖䛻
ゝ䛖 㻝㻔㻢㻕 㻜㻔㻜㻕 㻜㻔㻜㻕
䛧䛯䛣䛸䛜Ⰻ䛔䛣䛸䛛⪃䛘䜛᫬㛫䜢














௓ධ䜹䝔䝂䝸䞊 ᅇ⟅౛ 䜽䝷䝇䝍㻝㻔㼚㻩㻝㻤㻕 䜽䝷䝇䝍㻞㻔㼚㻩㻝㻞㻕 䜽䝷䝇䝍㻟㻔㼚㻩㻥㻕
䛹䛖䛧䛶ྲྀ䜚ୖ䛢䛯䛾䛛䜢⪺䛟 㻡㻔㻞㻤㻕 㻠㻔㻟㻟㻕 㻝㻔㻝㻝㻕
䛂ே䛾䛚䜒䛱䜓䜢ྲྀ䛳䛯䜙䛰䜑䛰䜘䛃
䛸ఏ䛘䜛 㻢㻔㻟㻟㻕 㻝㻔㻤㻕 㻞㻔㻞㻞㻕
䛂㈚䛧䛶䛳䛶ゝ䛖䜣䛰䜘䚹䛃䛸ఏ䛘䜛 㻤㻔㻠㻠㻕 㻤㻔㻢㻣㻕 㻣㻔㻣㻤㻕
䜂䜝䛟䜣䛜ఱ䜢ឤ䛨䛶䛔䜛䛛⪃䛘䜛
䜘䛖䛻ാ䛝䛛䛡䜛 㻟㻔㻝㻣㻕 㻞㻔㻝㻣㻕 㻟㻔㻟㻟㻕
௚䛾㐟䜃䛻ㄏ䛖 㻝㻔㻢㻕 㻜㻔㻜㻕 㻜㻔㻜㻕
ྲྀ䜚ୖ䛢䛯䛣䛸䛿ᝏ䛔䛣䛸䛺䛾䛷䠈













䜽䝷䝇䝍㻝㻔㼚㻩㻝㻤㻕 䜽䝷䝇䝍㻞㻔㼚㻩㻝㻟㻕 䜽䝷䝇䝍㻟㻔㼚㻩㻥㻕 䜽䝷䝇䝍㻝㻔㼚㻩㻝㻤㻕 䜽䝷䝇䝍㻞㻔㼚㻩㻝㻟㻕 䜽䝷䝇䝍㻟㻔㼚㻩㻥㻕
䝇䝔䝑䝥ᩘ㻜 㻠㻔㻞㻞㻕 㻜㻔㻜㻕 㻝㻔㻝㻝㻕 㻣㻔㻟㻥㻕 㻤㻔㻢㻞㻕 㻢㻔㻢㻣㻕
䝇䝔䝑䝥ᩘ㻝 㻣㻔㻟㻥㻕 㻡㻔㻟㻥㻕 㻠㻔㻠㻠㻕 㻥㻔㻡㻜㻕 㻟㻔㻞㻟㻕 㻞㻔㻞㻞㻕
䝇䝔䝑䝥ᩘ㻞 㻡㻔㻞㻤㻕 㻢㻔㻠㻢㻕 㻞㻔㻞㻞㻕 㻞㻔㻝㻝㻕 㻞㻔㻝㻡㻕 㻝㻔㻝㻝㻕




Table 8  各対象児に対する介入ステップ数（向社会的課題）
















Table 9  各対象児に対する介入ステップ数（対人葛藤課題）
䜽䝷䝇䝍㻝㻔㼚㻩㻝㻤㻕 䜽䝷䝇䝍㻞㻔㼚㻩㻝㻞㻕 䜽䝷䝇䝍㻟㻔㼚㻩㻥㻕
䝇䝔䝑䝥ᩘ㻜 㻜㻔㻜㻕 㻝㻔㻤㻕 㻝㻔㻝㻝㻕
䝇䝔䝑䝥ᩘ㻝 㻝㻠㻔㻣㻤㻕 㻢㻔㻡㻜㻕 㻠㻔㻠㻠㻕
䝇䝔䝑䝥ᩘ㻞 㻠㻔㻞㻞㻕 㻠㻔㻟㻟㻕 㻟㻔㻟㻟㻕
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Intervention to Children with Difficulties of Expressing Emotions:
Focusing on the Perspective of Family Socialization of Emotional Expression
Miwa Shibasaki1) Yoshinori Shibasaki2) Miki Yuzawa3)
1)Niimi College  2)Shikoku University  3)Notre Dame Seishin University
Summary
The purpose of this research is to clarify how to understand young child who has difficulties of facial expression of emotion and
what kind of intervention to do for college students enrolled in nursery teacher training course. In particular, we examined how mood of
the family the students had grown so far has on children’s understanding and how to intervene. As a result, the following three points
were clarified. Participants who grew up at a family who display negative emotions despite having positive emotions interve in clues to
the situation rather than information on facial expressions for young children with difficulty in expressing emotions. Furthermore, we
found that they interfere not with one subject but with both. In addition, participants who grew up at home who expresses positive
emotions had more interventions than those who did not. Finally,  participants who grew up in families who tended to express negative
emotion tended to care more about infants more carefully in the interpersonal conflict scenes, with a large number of intervention steps.
These results showed that the emotional expression mood is related to the understanding of the characteristics of the infant and the
contents of the intervention.students having clinical geriatrics nursing practice.
Keywords: facial expression of emoton, family socialization of emotional expression, information processing, infant, nursery school
student 

